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	WORKSHOP A - Clarifying the task

	

	WORKSHOP OBJECTIVES

This workshop investigates ways in which inspectors, advisors and consultants can support teachers through encouraging effective practical teaching strategies to enable pupils to communicate their thinking and design ideas. The strategies.

( 

	

	SESSION PROGRAMME

·   0 – 10 min

· 10 – 40 min

· 40 – 55 min

· 55 – 70 min

· 70 – end
	OBJECTIVES

· Introduction and aims of workshop

· Strategies to assist pupils in identifying design opportunities through product investigation and analysis

· Establishing design criteria and defining constraints

· Preparing product design specifications

· Conclusions




	DESIGNING SUBSKILL DEFINITION– Clarifying the task

Definition of this sub skill from NAAIDT’s publication ‘Quality Through Progression’ is:

“Pupils are involved in clarifying the task through listening to the teacher and then undertaking initial enquiries to ensure they understand exactly what is required of them. The clarification will continue through interpreting a range of requirements that will vary in complexity depending on the age and experience of the pupils. Pupils may need, for example, to talk to the teacher, research in books, talk to other adults, or look at existing products. As more information is gained and the definition of what is required becomes clearer, pupils may start to generate ideas.”




	WHAT ‘Clarifying the task’ MEANS TO PUPILS

Understanding the task 

· Deciding on the nature of the task

· Identifying current products and the degree to which they succeed in meeting user needs

· Understanding others’ perspectives on products

Interpreting the task 

· Gathering information about the task

· Understanding user needs

· Establishing criteria for potential solutions

Defining the task

· Making a final concise task statement – writing the Design Brief

· Specifying design criteria and constraints




	WAYS INTO ‘Clarifying the task’ WITH PUPILS

In Key Stage 1 and 2

· Using teacher led contexts based on familiar experiences

· Teacher led group discussions to evaluate familiar products

· Simple user trips leading to group analysis of familiar products

· Disassembly of existing products

· Use of ‘think links’ and ‘spider diagrams’

· Specification of simple design criteria

· Making a clear statement of the task, initially teacher led but moving towards greater independence

In Key Stage 3 and 4

· Exploration of progressively more open-end contexts, moving from designing for self to designing for wider markets

· Identification and use of criteria to judge the quality and effectiveness of other people’s products through user trips, product disassembly etc.

· Group discussions to evaluate a range of product outcomes including processes, materials and costings.

· Defining and refining design criteria incorporating qualitative and quantitative judgements

· ‘Decomposing’ the task on an individual basis and in teams 

· Making a clear statement of the task




	MAKING ‘Clarifying the task’ ACCESSIBLE TO:

Pupils who are gifted or talented

In Key Stage 1 and 2

· Teacher led product investigation with opportunities embedded for self-directed study

· Differentiation by resource - adapting materials to provide additional opportunities for more in-depth analysis.

· Extending capability through the application of techniques in less familiar contexts

In Key Stage 3 and 4
· Differentiation by resource - providing materials to extend the scope for independent analysis

· Differentiation by task – offering opportunities to explore contexts in the ‘wider world’

· Differentiation by support – opportunities to consult with experts to access a wider knowledge base

Pupils who find the task difficult

In Key Stage 1 and 2

· Differentiation by resource – additional support materials to provide structure to the task

· Differentiation by support – individual support from the teacher

In Key Stage 3 and 4

· Differentiation by resource – additional support materials to provide structure to the task(s)

· Differentiation by resource – employing ICT based materials and resources

· Differentiation by support – opportunities to provide peer support through collaborative work

· Differentiation by task – scope for individualised learning routes in establishing personal design opportunities



Clearly the range of materials that pupils can design and make with in D&T is varied. In most cases the way in which they ‘CLARIFYING THEIR TASK’ will be generic. However in a few specific instances it may vary from material to material. This grid exemplifies any differences that there might be for this design sub skill.
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Additional A4 sheets may supplement this booklet
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